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Vocabulary

Reading/Writing

Students May Have Uneven Profiles

e Able to identify some words

D

» Unable to demonstrate concepts about
print

¢ Able to identify some letters

» Unable to write recognizable writing

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

Quality Indicators of Literacy: Assessment Matrix

. http://sda.doe.louisiana.gov/Site%20Pages/LiteracyView.aspx
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When to Try
Alternate Assessments

The Bridge:
Ongoing Emergent Literacy Assessment

D

¢ Informs practice

e Uses multiple, authentic approaches
> Observation Notes
° Work Samples

e The Bridge is available at
http://www.med.unc.edu/ahs/clds/ under
projects Preschool Demonstration Program

From Patsy Pierce

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

D

The Bridge

* || assessment areas related to:
> Book knowledge
o Knowledge of Writing
> Name writing
= Alphabet Knowledge
° Phonological & Phonemic awareness
° Oral language

« Rating scale for each area

* Must have at least 3 pieces of evidence to
support child’s rating

e Can use multiple scales during ONE activity
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The Bridge Scales

¢ How does the child handle/interact with books?
¢ How does the child interact with symbols/print?
¢ How does the child engage in the act of reading?

Foundations of Reading

|. How does the student handle books?

Bridge Scale #1: Book Interactions

H d h hild d Iwrite? 1. How does handle/interact with books?
° ow does the chi raw/write! Explores Browses book | Holds the book | Independent Turns pages Recognizes
o How does the child use print? books pages appropriately | study of book | appropriately | book by its
al N . ages cover
* How does the child write their name? P
* How does the child interact with/use letters? 1 2 3 4 5 6
¢ How does the child demonstrate phonological
awareness?
¢ How does the child demonstrate phonemic
awareness!
¢ How does the child interact during literacy related
activities?
* How does the child engage in story telling/retelling?
7. How does draw/write? (Motor item)
Exploration Using Exploring Writing Writing looks | Disconnected
writing/drawing | writing/drawing | begins to look | more-writing-
) . tools with with greater different from | like
beginning purpose drawing
, Video Analysis begha
L 1 2 3 4 5 6

Veronica at |? months!

Dr. Gretchen Hanser & Dr. Caroline

Musselwhite
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idge Guide

FREE!

Download this
19-page guide
full of examples!
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Bridge Training PowerPoint

The Bridge:
A Portfolio Rating Scale of Oral Language
and Emergent Literacy Behaviors

Carpenter, K., McCormick, T., Pierce, P., Stefely, J.,
Summer, G. and Young,

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

Items, with specific examples

Jecob - November 8§, 2004

While #itting in Tthe beon bag chair next 10 the book bathet, Jacod resched
for Chicka Onicka Boom Boom. He handed 11 10 me without any vecakizetion,
We hod been reating this book all week in crcle.

Mol - Sept 14, 2004

Wiile stonding in her stender, Molly's eyes gazed

toward the reproduction of the cover of the Snowy Day on the choce
boerd when she wat arked which one wot The books she would like

to read. She had three bock cover reproductions from which to choose
{Peter's Ohale, Snowy Day, ond A Onaie for My Mother)
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Literacy Expertences Summary o
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Literacy Experiences Summary e S e
] v Liversey
\‘ ¢ Interests Related to Literacy :ﬂ"‘"::” -
Frogrems
e Literacy Programs i e e .
o Literacy Partners Each Week Bt — Literacy
 Self-Selected Reading T Experiences
o Listening to Books e Ch
* Writing: Topic Selection i e o art
« Assistive Technology for Literacy TR
 Alternative Pencils Tried e M M
e, At LADOE
o http://sda.doe.louisiana.gov/Site%20Pages/ ?,.:,’:;i;:_. Access Guide

LiteracyView.aspx
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Intervention Planning Tool

(Don Johnston, Literacy Starter Kits Teacher Guide)

| Concepts About Print.
Feods Prciike Roader Profil l-ud-M
U Secogrian # o bock s s dowe o bodwards. | O e o

0 S bt 12
et

ubv'h&mw_mhmbdu

e o M, crewe e
Tpan

i d hb’mdhw—
a.s«nﬂmmdam

o PEALT R
Kreds phoaan o wef s pageopoge
2 how

o o o
oo sk and vrism e,

o
o rdw-\lodx by thar comn/ies
i bt - i

Independent Reoding |

.

G @ e e o @ e o @ @ e
-'—dcadh-d'-—rb«h * Food Toraons v <t be . -4 h
2 b 5 o
dat hobed. Sabing chonst o ek 4 o Breke werd shdioston vhen
* Foooded jrosde o
-i‘haxu.-lénn«n“b{ Hﬂﬁ‘:ﬂ::ﬂd bia. . s ey o 4-’“:
2 Totumny o sl Ty
Provde anoess o e Bk ldmu-mm . g b b % ke 4
. k._.l...«.n..«o. 7. b W i h | ° o e
Ly e e el S R
::"“"“ o il s U Ko b o Gy | o o by capanaiis o o it
. amnq.muum..mu N~ e 3}
e R e e
e and pones . vty of |
""""""‘”"‘*'i"”"’“‘ﬁ,,,‘ 'vahb-mmhn Taavagh v d oo chent it and
jrs——y oy Rt ooy o

* v, S b o i Vo
ol b dtegnt e T

o e

o rp Lo v ool s

ek
- g ol L sy
[r——

seume Cesmn

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

-ww.donjohnston.com/products/start to_finish/literacy

Start to Finish Literacy Starters
I?ﬂ\elly. Erickson, Musselwhite, Stemach




Assessing the Early Literacy Skills of Students 10/17/12
with Significant Intellectual, Communication
& Physical Disabilities

Intervention Planning Tool Intervention Planning Tool
Erickson - STFLS Teacher Guide Erickson - STFLS Teacher Guide

Background: support for Start-to-Finish Literacy Continuum included for:
Starters (STFLS)
Concepts About Print . . . Independent Reading
Profile: helps teachers determine students

reading profile Alphabet Principle . . . Word Identification

L. . Oral Language . . . Comprehension
Prescriptive Assessment: supports in

developing a plan to move students along the Phonological Awareness. . . Phonemic Awareness
continuum toward conventional literacy Phonics

Literacy Rubric (staugler 2007) 25

Early Emerging Literacy Transitional Emerging Literacy | _Early Conventional
T poiny 2 poing 73 points) 4 points) (5 points)
| tnterestiwareness | participation Recognition Demonsiration | Purposeful Engagement
Phonemic | Shows some | Paricpuesduing | Adcmpis i crests | Wencies siies | Creses s wrds RG
Awareness | interest or thyme play by word similarities, | and differences of | within word families; A
enjoyment in rhyme | repeating words of | such as thyme or at /- =
play activites similar sound patterns | iniial sound patterns ¢ 20 A
Concepts of | Shows beginning | Attends to sty Recognizes left to s the l R 7
Print interest or attention | reading and graphics | right sequence of | top-bottom flow of | while following a left- / P
e e bt e | it o 5 rogress
prompts format progression of stories - /,/
Word Shows beginning | Identifies named | Recognizes familiar | Identifies some text | Identifics an increasing S
Recognition | interest or attends | pictures or graphics | signs, names, or text | words without graphic | # of high frequency TH > A Cross
1o graphics or words with graphic | support sight words >
| pictures | support | | o~ ~ny
Fluency Shows beginning | Participates witha | Prodicts or repeats | Atiempts to Reads toxt for a S/ ¥4
o g | o | et i | popns. Rk i 5 G s 12-Week
epeivenesin | soryreading | mory arepcm sy, | R with v e RG~
story reading patterns TJ
Comprehension | Shows indications | Associates spoken | Associates Fills in open ended | Engages in “retell” , P : t
of spoken word and | word to graphics. connected speech | sentences and omitted | activities and responds e f‘ OJ e C
object recognition | within a story page | with supporting | words during repeated. | to questions that e
within own read graphics during | stories represent B
experiences story reading R7 (Rub ric )

Early Emerging | Early Transitional Transitional Late Transitional | Early Conventional

Total
Score Literacy: Emerging Emerging Emerging Literacy 3
0-5 Literacy Literacy Literacy 21-28 P s
6-10 1-15 15-20 o

Directions: Engage the student in story reading related activities. Observe student’s behaviors and level of participation. TJ”
Mark the space in each row that most clearly defines the student’s level of concept understanding. Calculate the total points for the student

Within each of the five areas, note the level of text that you should select to help the student move further in their skill and understanding
Student Name Date Assessed by

Kathy Staugler © 2007 5 Endof Jen, 08 Mid-May 08

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite 6
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Comprehension
Checklist

Assessing the Interaction During

Shared Reading: Adult-Child

Interactive Reading Inventory (ACIRI)

e From: DeBruin-Parecki, A. (2007). Let’s
Read Together, Brookes Publishing

¢ Enhancing visual attention to text

* Promoting the interaction

e Using literacy strategies

Adult-Child Interactive Reading Inventory

EI988 Aduit-Child Interactive Reading Inventory

[~ ot e
s e

 arwan
e

e

From: DeBruin-Pareéki,A. (2007). Let’s Read Tégether‘ Brookes Publishing

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

Fostering Communication During Reading

Joyce Wuf, Super Mom & Matthew

To view video, go to the Center for Literacy &
Disability Studies.
Follow the links for the case study of Matthew
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s Reading Log
Camplete This With Student After Daily Book Reading, Adapted from Don Johnston Literacy Starter Kit, Reading Partfalio Tools T h e R I e f er t| n
Date Title/Author How? With Who? Communication Opinion Planning : : g
(circle one) (circle one) Method Used (circle one) (circle one)
Iread
Computerbook | By myself AAC device Tiiked this. | Twillread this agan.
Poper Book | With someone | Light tech symbols | It was just OK. T don't know.
Who
My voice T didnt ke this, | T worit read this again
I read
Computer book | By myself AAC Device Thiked this. | Twill read this agan.
Paper Baok | With someone | Light tech symbols | Tt was just OK. I donit know.
Who
My voice T didnt ke this, | T worit read this again
Iread
Computer bock | By myself AAC Device Tiiked this. | Twill read this again
Poper Book | With someone Light tech symbols | Tt was just OK. I don't know.
Who:
My voice T idt ke this, | T wartt read this again
I read
Computerbook | By myself AAC Device Tliked this. | Twillread this agan.
Poper Book | With someone Light tech symbols | Tt was just OK. I don't know.
Who
My voice didn't like this, | T wont read this again.
‘Adapted by Gretchen Hanser, Updated 12-11

Sample High-Tech Alternatives to Pen & Paper PANTH ER TECHNOLOGY

Labelers Portable Keyboards

1. Abroad suite of universally designed tools to support
learning and inclusion in reading, writing, arithmetic and
computer control.

From office supply stories
Tiny ~'4” keys, ~¥30

2. Consistent interfaces so people can learn quickly

and do more with less complexity.

Enlarged Computer Keyboards Alphabet Page on 3. The power of the iPad. Plus the gorgeous design,
¥ Communication Device insight, and interface found in the Tango.

=== Panther. Unleash your potential.

Big Keys computer keyboard
1" keys

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite 8
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PANTHER WRITER

Innovative new keyboards support writing
and note taking

* Provides powerful computer
access to many who cannot now
use a computer

« 5 different modes designed for
diverse motoric issues

* One touch mouse dlicks options,
drag and drop and editing

VERTICAL LAYOUT

* Huge innovation for in e house are the same cnes that | ever Sked. Was you

individuals with low tone

* Drag finger along
bottom. Letters highlight
to show active. Either lift
or dwell to activate

* Word Prediction for
writing support

* Advanced modules for
settings, editing, gtc that
all work with same GUI

* Save docs, email, text,
etc,

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

FINE MOTOR LAYOUT

* For individuals with
good fine motor skill, but
not much range

« Drag finger over letters.
Either lift or dwell to
activate

* Word Prediction for
writing support

* Advanced modules for
settings, editing, etc that
all work with same GUI

« Save docs, email, text,
etc.

10/17/12

Tom’s Keyboard

* Innovation for
individuals with complex
movement

* Fewer keys, so more
area each

- Less frequent keys on
secondary keyboard

* Word Prediction for
writing support

* Advanced modules for
settings, editing, etc that
all work with same GUI
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Studies, University of North Carolina, Chapel Hill

Children Learn When They Are Actively
Engaged: Write From the START!

Weriting With Alternative Pencils CD, $35, Center for Literacy & Disability

al-]48CD

Developmental Spelling Stages

(Gentry, 1982)

¢ Pre-communicative NMNEWRWPAPDPDMCMCMLF
o graphic elements can represent ideas
= scribble, numbers, letter-like strings, letters...
= only letters are used but no awareness of sound-symbol relationships

¢ Semi-phonemic U R Ml FND?
° attempt to represent sounds in words
< only use | or 2 letters/sounds in a word
° may integrate random strings of letters

« Phonetic (letter-name spelling) | LIK CAK
¢ learning letter/sound correspondences
= phonetic spellings often using letter names rather than sounds

¢ Transitional LITE IS ON
> rule-based, though not always conventional
> words look like real words.

hearing in a word

- Relatively easy to test

Developmental Spelling

| - Lets us know what students are

- Good research across languages,
ability groups, SES for dev spelling

Using Data to Drive Instruction

* Summative assessment ... Is what we're
doing moving the student forward on the
literacy continuum?

e Developmental spelling tests can be an
excellent way to assess progress

e This is why it is crucial to get a pretest,
even if you think ‘they can’t do it’!

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

10



Assessing the Early Literacy Skills of Students
with Significant Intellectual, Communication
& Physical Disabilities

¢ Helps us understand what students know
about the letter / sound system

o Useful for charting progress across time

e Supports targeting instruction by learning
what students know, and what is
confusing to them

Richard Gentry, 1982

1. menster
= mited
3 dress
4. bottoms
5 hikad
0. baman
7. waghe

8. chosed
0. busped
20, type

MONSTER TEST

SPELLING WORD LIST

The boy was exten by a MORSTER.

Yoe bve in the UNITED States.

The girl wore a new DRESS,

Al fish lives a1 the BOTTOM of the lake.
We HIKED %o the top of the mowntain,
Miss Piggy is not 2a HUMAR

An EAGLE is a powerfd bard.

The Ettde girl CLOSED the door.

Th car BUMPED ixto tha bes.

TYPE the letter on the typewriter.

¢ |deally, students will write their answers

* However, most students with significant
disabilities will not be able to write their
answers

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

10/17/12
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Formative Assessments ‘
. . Develapmental Spelling Test
Formative Assessment is part of the Ryan, age 12 (Usi barbet on devics)
instructional process.When incorporated into Target Word 8/25/10 s/18/11
L . . . back 3 beb
classroom practice, it provides the information SInk 3 wh
needed to adjust teaching and learning while mall 0 (ze10) amt
they are happening. In this sense, formative ‘:"’" ; :'q
assessment informs both teachers and students poekind i “phl
about student understanding at a point when ght 1 Ju
. . dragen L dry
timely adjustments can be made.These ey 2 T
adjustments help to ensure students achieve, sidw " wwg
targeted standards-based learning goals within a :: ! :3;
. u
set time frame. Total Score ] 22
* Garrison & Ehringhaus
Association for Middle Level Education -
DST Worksheet J
|
Tease out information!
R Summary: Ryan has made huge progress. On pre-test, he guessed
Musselwhite has developed a worksheet to pull randomly, choosing both numbers and letters. On post-test, he:
out additional information. « used only letters (no numbers)
« represented each word with 2 - 5 Jetters
Measure Pre Post | Comments « included vowels on more than half of his woeds
Raw Score « correctly represented almost half of initial consonants
% Initial Sounds Phonetically
correct
56 Final Sounds Phonetcally Recommendations: Continue writing activities that require Ryan
Correct to sound out words, such as voting by letter. Play lots of wordo games
% Vowels Represented (‘my word starts with G’ or ‘my word starts with /g/'). Encourage him
W Vowels Correas 0 scribble often, and give feedback on correct letters. Continue
supporting him on the ‘vowel rule’, reminding him that every word has
%[ Blends Represented avowel.

TRY IT: Discuss additional information you could pull out of
the Developmental Spelling Tests

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite 12
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Student: ____Destiny_______ Teacher: lames Date: 8/25/10 - 5/17/11

Developmental Spelling Test Used: Dev Spelling Task: Back / Test Q U OTAB LE Q U OT E

Notes: Usod alpha board pre & post

- Meesure 4 Pz';" : P;’l" | Comments The day after you did the voting
Winital Sounds Fhoorocaly | 58% | 83% | activity in my class, | had an IEP.
ol Sends Phosecaly | 0% | 58% | | added a goal that Destiny
oo o K = i would use the ALPHABET to

W% Biends Reprovented [ 0% | 33% | W o write, not just symbols!

Dcvclopmcplal SPL‘"IDR LCVCl: Kim, wonderful middle school teacher with 20 years
Pre: Early semiphonetic experience
Post: Phonetic

AlphaBoard - Focus on Vowels

Summary: Destiny now hears most initial sounds and many final

sounds; she's beginning to attempt vowels, but rarely hears blends. Begin to focus on vowels

*Vowel Rule —

Recommendations: Continue focus on word endings; time for
every word has one

more onset + rime activities; remind her to put a vowel in every word;
use the vowel line on the alpha chart

* AlphaBoard cover-up might
help some students!

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite 13
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Wordo!

can (from |Mmy

Tip:
Use
Cheerios!

with see |little

this | very | get

Focus on Onsets:
* My word starts with C

* My word starts with /k/ Or, critters|

4 Wordo/ Boo Bingo on iPad!

Chalk Whiteboard

Doodle Buddy

h.15
on
you

it |wip
Hi

I Minute Writing Context Checklist

1-Minute Writing Context Checklist
Student: Partner Writing with Student: Date:

STUDENT: Notes (ex: vot feeling good. forgos glasses. mad becsuse came in eaely fiom recess, loved topic)

ENV NT: * Grouping: [l [Jsmall group (2-7) [Jlarge group (s+) *Time of Day: ___|
«Setting: [Jgened class [Jresource room [ Jself-contained class [Jhome [Jother

TASK: ¢ Person setting topic: [ladult [Tpeer  [lrarget student [Jother

* Topic Selection: [Jverbal choices [“Jremnant book  [ltopic list  [[Jstory (read) [[Jpics [Jobjects
* Type of writing: [ Jletter/note [ Jreading response [ Jpoem photo desc. ] story review [ Jlist

[Clioumal entry [[Blogging [JSocial «e)  [JOther Notes:
* Model provided: [Jmodcled with student’s pencil  [Ishowed finished sample [ JOther
TOOLS: Light tech: [Istandard pen / pencil [altemative pencil (peine flip chart, eye gaze frame),

[Clsymbols for dictation (describe: ex: 4 PCS symbols; Priast & C

High tech: [Jcomputer keyboard [Jaltemate keyboard (ex: IntelliKeys) [ Jonscreen keyboard

[Clportable writer Witer) ! ion device
[CJsoftware support (ex: TextHelp. Solo, Classroom Suite)

Other: (Context from scbool home expericaces that impacied sulear’s writing)

Musselwhite & Hanser, 2010

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

‘ I Minute Writing Context Checklist
DIRECTIONS: 1-Minute Writing Context Checklist

Overview: The 1-Minute Writing Context Checklist is designed to support teachers of students with significant
disabilities, supporting them in saving writing samples that permit companison across time. These writing samples should
be kept in the smdent's Literacy Folder. with items checked and notes supporting how the sample was obtained. so that the
writing sausple is truly *stand-alone,’ The checklist is about tracking students’ understandings of writing, In order to be
useful srudeant data, the chiecklist should be used with writing samples for which students have received very Bttle or no
help. If they have received too much help, then the students” true writing abilities may be masked. making it difficult to get
& cleas pictuse of their abilities.

Why? Often, students with significant disabilities do not write using a traditional pencil. Instead. their ‘pencil” might be a
communication device (word-based or letter-based writing). an eye-gaze frame. an alphabet flip-board, etc. Is addition.
they may receive prompting beyond that given to typical students. It is crucial to capture the context of the writing sample.
30 that progress can be viewed across time. For example, Jim might have dictated a writing sample usinig symbols that he
selected, with significant prompting. Two years later, he might be using the alphabet. using eye gaze. While the 2 sample
may look less sophisticated. with many invented spellings, knowing the context will Jet observers see that his writing skills
have grown significantly across time

What Purposes Does The I-Minute Writing Context Checklist Serve?
1) Showing change across time. from month to month, and even year to year.

2) Giving teachers and parents idess. For example, just using the checklist can belp teachers see that they should use
‘more variety m: topic selection, types of writing, and models provided.

3) Noting the influence of context. This checklist can show patterns iat influeace writing, such as sefting. grouping.
topic selestion, or type of writing. This mformation can influence planning

How Often Should the 1-Minute Writing Context Checklist Be Used? This should be used at least once a
month, but preferably more often. Ideally, every writing sample in the Literacy Folder will have a checklist stapled to it
Tip: Print multiple copies of the double checklist on the following page. Fill out each student’s name, then place copies
(Wi names) in each student’s Literacy Folder, so it is available when needed.

14



Assessing the Early Literacy Skills of Students
with Significant Intellectual, Communication

& Physical Disabilities

10/17/12

WHY?

- Topic selection
- Models provided
- Variety of genre

| Minute Writing Context Checklist

* Showing change across time
- Month to month & year to year!

* Giving teachers & parents ideas

* Noting the influence of context
- setting, grouping, topic, genre, etc.

Assessing Pre-Communicative

“Scribble” (Hanser, 2009)

 The quality of the interaction is dependent
on the adult

 Assessment of the interaction
° Did the adult model the pencil?
> Did the adult pause & give student to look a
print?
° Did the adult offer motivating reasons to write?

> Did the adult create a reason for student’s
writing to be used afterwards?

Interaction Inventory

Arranges materials so that student’s
pencil and resulting writing are
visually/tactually available to the
student throughout entire activity,
e.g., positions flip chart and paper on
an easel, uses thick, dark marker to
write letters, Braille flip chart and
writing are in a consistent location.

Adult models writing with student’s
pencil and uses think outlouds, i.e.,
uses color coded eye gaze frame,
print/Braille flip chart, Intellikeys, or
switches.

Adult pauses throughout the activity ~ Wait time
and gives student opportunity to observed:
process the print or Braille and the

pencil. Talk is kept to a minimum.

Sample Pages from Adult-Student Emergent Writing

(Hanser, 2009, Download from the Center for Literacy & Disability Studies)

Adult Behavior Observation | Student Behavior | Observation
of Adult of Student

Student attends to
materials. Might
briefly stop to look
or listen and/or
reach for pencil,
device or switch.

Student attends to
adult, AAC device
and/or pencil.

Student shows
interest and
attention to the
print/Braille.

Other ideas for assessment when

writing is not recognizable?? Hanser. 2009

¢ Interest/attention to others’ modeling
writing

* Ability to select writing topic

* Reaches out to “reread” Braille

¢ Visually attends to “rereading” the print

e Eager to share writing

» Shows preferences of letters

e Uses letters from name

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite
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Developmental Spelling Stages Informal Writing Assessment
(Gentry, 1982) (Hanser, 2010)

¢ Pre-communicative NMNEWRWPAPDPDMCMCMLF
graphic elements can represent ideas
> scribble, numbers, letter-like strings, letters. ..

Repeats Letters In Order. The student repeats the letters

_— in the order that they are presented. The student doesn’t have
> only letters are used but no awareness of sound-symbol relationships

to include every single letter, but includes most of them.

¢ Semi-phonemic U R MI FND?
attempt to represent sounds in words Example: jjjjjlllinnnxxxxxxkkkkkkkkaaaaaakkklllImmm

only use | or 2 letters/sounds in a word
may integrate random strings of letters

Repeats Letters Out of Order. The student continues to

+ Phonetic (letter-name spelling) | LIK CAK
learning letter/sound correspondences repeat letters, but not always in the order that they are
> phonetic spellings often using letter names rather than sounds
presented. They may include single letters.
¢ Transitional LITEISON | | p g
rule-based, though not always conventional
words look like real words.

Reinforcement Feedback
«Letter Patterns. The student selectively experiments with a (Karen Erickson, 2010)

pair or small group of letters to make repeated patterns.

Example: hrhivhrhwwwlwlwlwlllgwllrttytytyty . Good writing!

+ Awesome work.

+ You really paid attention.
+ Great job!

+ Excellent work.

* Your mom will be really proud of you.

*Random Spaces. The student begins to experiment with using
spaces.

Example: rr Il |wwww qw eeeeeeee fhfhfhfhhf —w w

- Good for confidence, but doesn’t teach them

*Word Like Groupings. Writing contains word-like groupings. how to think and write

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite 16
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Informative Feedback
(Erickson, 2010)

¢ | see some letters from your name. Let’s find
them.

¢ Point to one of your letters. Let’s see if it is in
someone’s name.

* You have a lot of “c”’s in your writing. Let’s find all
e of them.

e Let’s see if we can write some more words with
some of your letters.

Motivation Interview
(adapted by Morrow (2001) from Gambrell, 1993)

LR
| » Sample items:

° Learning to read is: easy, a little hard, really hard

> How often would you like your teacher to read to the
class?: every day, almost every day, not often

> Do you like to write! Yes, it's OK, I'd rather do
something else

> Do you like to read by yourself? Yes, it's OK, no

From Morrow, Literacy Development in the Early Years, 2001, p. 195

Motivation Interview: Reading
Hot off the Press!

Hanser & Skinner, 2012, from Morrow

D

Questions 2 1 [
Do you like reading?
Yes Idon't know No
Do you like it when your teacher reads to the class?
Yes Tdon't know No
Do you like to read books by yourselr?
v e Yes Tdon't know No

‘What do you like to read?
Paper books Computer books Something else

What would you like to have?

A new book A new game New clothes

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

Motivation Interview: Writing
Hot off the Press!

Hanser & Skinner, 2012, from Morrow

<

Questions 2 1 [
Do you like to write?
Yes Idon't know No
Do you like it when your teacher writes for the class?
Yes 1don't know No
Do you like to write by yourself?
¥ b Yes I don’t know No
Do you like to write with the class?
Yes 1don’t know No
What do you like to write?
Emails Journals News-papers
Would you like to write in your free time?
Yes Idon't know No
Would you like to write at home?
Yes 1don’t know No
Do you like to share your writing?
Yes Idon’t know No

17
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Common Rimes (aka: word families)
(Wylie & Durrell, 1970)

ack ap est ing ot

ail  ash ice ink uck ain
at ick ip ug  ake ate
ide it ump ale aw  ight
ock unk ame ay il oke
ank an eat in op el
ine ore

Can use these to decode 500 words!

February 2007 Tip: www.aacintervention.com

(N N

Getting Started with Word Sorts

* Choose 2 words each with a different
word family

e Make a list of 5 words that contain that
word family

* Write out cards

e Use a pocket chart or velcro board
e Sort words into columns

¢ Give instructional feedback

Dr. Gretchen Hanser & Dr. Caroline

Musselwhite

Visual Sorts With Audio!!
Sticky Desk

ONLY for initial
learning - MUST
fade so students
can ‘read it in
your head’

18
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Step 3:Word Sort

*Sort for onsets, word length, word families

a || at || an |pan

tan ||can||/cat

Before sorting, read each word, use it in a sentence.
Give student a chance to say it in their head.

Step 3:Word Sort For Word
Families at/an

at an
cat pan
can

a tan

Viswal Word Sort Data Collection Form

Wordo: Focus on Rimes

e

Focus on Rimes:
you | are | my * My word rhymes with
‘sad’

bad |FREE| ate * My word ends like ‘hog’

) * Remember: use evaluative
did good | dog  foedback!

Dr. Gretchen
Musselwhite

Hanser & Dr. Caroline
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Next: Onset + Rime

(3 ingl Tip:

Pick onsets & rimes

from topics / reading

Ex: story has words
r Ioril< such as ‘thank’ and
‘thing’

m: Learning to Work, Musselwhite & Richardson
w.attainmentcompany.com

Modified Making Words

at an

Access Guide (Significant Disabilities) VVebsite
http://sda.doe.louisiana.gov

w” idents with Significan
ulum « Instruction « Assessment
)

Dr. Gretchen Hanser & Dr. Caroline
Musselwhite

Handout for this session is at:

www.aacintervention.com

20
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Other Important Links

aac-balancedliteracy.wikispaces.com

Spedapps2.wikispaces.com

Dr. Gretchen
Musselwhite

Hanser & Dr. Caroline
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