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Pierce, 2008 

 Able to identify some words 

 Unable to demonstrate concepts about 
print 

 Able to identify some letters 

 Unable to write recognizable writing 

Quality Indicators of Literacy: Assessment Matrix   

http://sda.doe.louisiana.gov/Site%20Pages/LiteracyView.aspx  
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When to Try  
Alternate Assessments 

  Informs practice 

 Uses multiple, authentic approaches 
◦ Observation Notes 
◦ Work Samples 

  The Bridge is available at 
http://www.med.unc.edu/ahs/clds/ under 
projects Preschool Demonstration Program  

From'Patsy'Pierce'

  11 assessment areas related to: 
◦  Book knowledge 
◦  Knowledge of Writing 
◦ Name writing 
◦  Alphabet Knowledge 
◦  Phonological & Phonemic awareness 
◦ Oral language 

  Rating scale for each area 
 Must have at least 3 pieces of evidence to 

support child’s rating 
 Can use multiple scales during ONE activity 
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  How does the child handle/interact with books? 
  How does the child interact with symbols/print? 
  How does the child engage in the act of reading? 
  How does the child draw/write? 
  How does the child use print? 
  How does the child write their name? 
  How does the child interact with/use letters? 
  How does the child demonstrate phonological 

awareness? 
  How does the child demonstrate phonemic 

awareness? 
  How does the child interact during literacy related 

activities? 
  How does the child engage in story telling/retelling? 

Bridge Scale #1: Book Interactions 

Veronica at 1? months! 
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   FREE!! 

Download this 
19-page guide 
full of examples! 
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  Interests Related to Literacy 
  Literacy Programs  
  Literacy Partners Each Week 
  Self-Selected Reading  
  Listening to Books 
  Writing:  Topic Selection 
  Assistive Technology for Literacy 
  Alternative Pencils Tried 

  http://sda.doe.louisiana.gov/Site%20Pages/
LiteracyView.aspx  

www.donjohnston.com/products/start_to_finish/literacy 
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Background: support for Start-to-Finish Literacy 
Starters (STFLS) 

Profile:  helps teachers determine students  
reading profile 

Prescriptive Assessment:  supports in  
developing a plan to move students along the 
continuum toward conventional literacy 

Continuum included for: 

Concepts About Print  . . .  Independent Reading 

Alphabet Principle  . . .  Word Identification 

Oral Language  . . . Comprehension 

Phonological Awareness. . . Phonemic Awareness / 
                    Phonics  

 

 Early Emerging Literacy Transitional Emerging Literacy Early Conventional 

 (1 point) 

Interest/Awareness 

(2 point) 

Participation 

(3 points) 

Recognition 

(4 points) 

Demonstration 

(5 points) 

Purposeful Engagement 

Phonemic 

Awareness 

 

Shows some 

interest or 

enjoyment in rhyme 

play activities  

Participates during 

rhyme play by 

repeating words of 

similar sound patterns 

Attempts to create 

word similarities, 

such as rhyme or 

initial sound patterns 

Identifies similarities 

and differences of 

sounds within words; 

Identifies some letters 

Creates new words 

within word families; 

associates consonant 

letters and sounds 

Concepts of 

Print 

 

 

Shows beginning 

interest or attention 

to book reading  

Attends to story 

reading and graphics 

with minimal 

prompts 

Recognizes left to 

right sequence of 

text within page 

format 

Follows the left- right; 

top-bottom flow of 

text and page to page 

progression of stories 

Reads words in text 

while following a left-

right; page to page flow 

Word 

Recognition 

 

 

Shows beginning 

interest or attends 

to graphics or 

pictures 

Identifies named 

pictures or graphics  

Recognizes familiar 

signs, names, or text 

words with graphic 

support 

Identifies some text 

words without graphic 

support 

Identifies an increasing 

# of high frequency 

sight words 

Fluency 

 

 

Shows beginning 

awareness of 

repetitive lines in 

story reading 

Participates with a 

repetitive line during 

story reading 

Predicts or repeats 

repeated lines within 

a story 

Attempts to 

read/reread text within 

a repeated story. 

Reads text for a 

purpose: Reads familiar 

stories with varied text 

patterns 

Comprehension 

 

 

Shows indications 

of spoken word and 

object recognition 

within own 

experiences 

 Associates spoken 

word to graphics 

within a story page 

read 

Associates 

connected speech 

with supporting 

graphics during 

story reading 

Fills in open ended 

sentences and omitted 

words during repeated 

stories 

Engages in “retell” 

activities and responds 

to questions that 

represent 

comprehension 

 

Early Emerging 

Literacy: 

0 - 5 

Early Transitional 

Emerging  

Literacy 

6 - 10 

Transitional 

Emerging  

Literacy 

11- 15 

Late Transitional 

Emerging  

Literacy 

15 - 20 

Early Conventional 

Literacy 

21 - 25 

Directions:  Engage the student in story reading and/or reading related activities.  Observe student’s behaviors and level of participation.  

Mark the space in each row that most clearly defines the student’s level of concept understanding.  Calculate the total points for the student.  

Within each of the five areas, note the level of text that you should select to help the student move further in their skill and understanding. 

 

Student Name __________________________________ Date ______________ Assessed by ______________________________ 

 

Kathy Staugler © 2007  

Total  

Score 
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  From: DeBruin-Parecki, A. (2007).  Let’s 
Read Together, Brookes Publishing  

 Enhancing visual attention to text 

 Promoting the interaction 

 Using literacy strategies 

From: DeBruin-Parecki, A. (2007).  Let’s Read Together, Brookes Publishing  

To view video, go to the Center for Literacy & 
Disability Studies. www.med.unc.edu/ahs/clds 

Follow the links for the case study of Matthew 
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___________’s Reading Log 
 

Complete This With Student After Daily Book Reading, Adapted from Don Johnston Literacy Starter Kit, Reading Portfolio Tools 

 

Date Title/Author How? 
(circle one) 

With Who? 
(circle one) 

Communication 

Method Used 
Opinion 

(circle one) 
Planning 
(circle one) 

 I read  

Computer book 

 

Paper Book 

 

By myself 

 

With someone  

Who: 

 

AAC device 

 

Light tech symbols 

 

My voice 

 

I liked this. 

 

It was just OK. 

 

I didn’t like this. 

 

I will read this again. 

 

I don’t know. 

 

I won’t read this again. 

 

 I read  

Computer book 

 

Paper Book 

 

By myself 

 

With someone  

Who: 

 

AAC Device 

 

Light tech symbols 

 

My voice 

 

I liked this. 

 

It was just OK. 

 

I didn’t like this. 

 

I will read this again. 

 

I don’t know. 

 

I won’t read this again. 

 

 I read  

Computer book 

 

Paper Book 

 

By myself 

 

With someone  

Who: 

 

AAC Device 

 

Light tech symbols 

 

My voice 

 

I liked this. 

 

It was just OK. 

 

I didn’t like this. 

 

I will read this again. 

 

I don’t know. 

 

I won’t read this again. 

 

 I read  

Computer book 

 

Paper Book 

 

By myself 

 

With someone  

Who: 

 

AAC Device 

 

Light tech symbols 

 

My voice 

 

I liked this. 

 

It was just OK. 

 

I didn’t like this. 

 

I will read this again. 

 

I don’t know. 

 

I won’t read this again. 

 

Adapted by Gretchen Hanser, Updated 12-11 

 

Sample High-Tech Alternatives to Pen & Paper 

Big Keys computer keyboard 
1” keys  www.bigkeys.com  

From office supply stories 
Tiny ~¼” keys, ~$30   

Enlarged Computer Keyboards 

Labelers Portable Keyboards 

Neo 
www.alphasmart.com  Forte 

www.writerlearning.com  

Alphabet Page on  
Communication Device 
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PANTHER TECHNOLOGY 

Panther. Unleash your potential. 

PANTHER TECHNOLOGY 

Panther. Unleash your potential. 

PANTHER TECHNOLOGY 

Panther. Unleash your potential. 

PANTHER TECHNOLOGY 

Panther. Unleash your potential. 
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  Pre-communicative NMNEWRWPAPDPDMCMCMLF 
◦  graphic elements can represent ideas 
◦  scribble, numbers, letter-like strings, letters… 
◦  only letters are used but no awareness of sound-symbol relationships 

  Semi-phonemic   U  R  MI  FND ? 
◦  attempt to represent sounds in words 
◦  only use 1 or 2 letters/sounds in a word 
◦  may integrate random strings of letters 

  Phonetic (letter-name spelling)  I  LIK  CAK 
◦  learning letter/sound correspondences 
◦  phonetic spellings often using letter names rather than sounds 

  Transitional   LITE  IS  ON   
◦  rule-based, though not always conventional 
◦  words look like real words. 

•  Lets us know what students are 
hearing in a word 

•  Good research across languages, 
ability groups, SES for dev spelling 

•  Relatively easy to test 

  Summative assessment . . . Is what we’re 
doing moving the student forward on the 
literacy continuum? 

 Developmental spelling tests can be an 
excellent way to assess progress 

 This is why it is crucial to get a pretest, 
even if you think ‘they can’t do it’! 
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 Helps us understand what students know 
about the letter / sound system 

 Useful for charting progress across time 

  Supports targeting instruction by learning 
what students know, and what is 
confusing to them 

Richard Gentry, 1982 

  Ideally, students will write their answers 

 However, most students with significant 
disabilities will not be able to write their 
answers 
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Formative Assessments 

Formative Assessment is part of the 
instructional process. When incorporated into 
classroom practice, it provides the information 
needed to adjust teaching and learning while 
they are happening. In this sense, formative 
assessment informs both teachers and students 
about student understanding at a point when 
timely adjustments can be made. These 
adjustments help to ensure students achieve, 
targeted standards-based learning goals within a 
set time frame. 
• Garrison & Ehringhaus 
Association for Middle Level Education 

DST Worksheet 
Tease out information! 
Musselwhite has developed a worksheet to pull 
out additional information.   

TRY IT:  Discuss additional information you could pull out of 
the Developmental Spelling Tests 
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The day after you did the voting 
activity in my class, I had an IEP.  
I added a goal that Destiny 
would use the ALPHABET to 
write, not just symbols! 

Kim, wonderful middle school teacher with 20 years 
experience 

Begin to focus on vowels 

• Vowel Rule –  
every word has one 

• AlphaBoard cover-up might 
help some students! 
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Wordo! �
Tip: 
Use 
Cheerios! 

Or, critters! 

Focus on Onsets: 
• My word starts with C 
• My word starts with /k/ 

Chalk Doodle Buddy Whiteboard 

Musselwhite & Hanser, 2010 
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WHY? 
• Showing change across time 

 - Month to month & year to year! 

• Giving teachers & parents ideas 
 - Topic selection 

    - Models provided 
 - Variety of genre 

• Noting the influence of context 
 - setting, grouping, topic, genre, etc. 

  The quality of the interaction is dependent 
on the adult 

 Assessment of the interaction 
◦  Did the adult model the pencil? 
◦  Did the adult pause & give student to look a 

print? 
◦  Did the adult offer motivating reasons to write? 
◦  Did the adult create a reason for student’s 

writing to be used afterwards? 

Adult&Behavior& Observa2on&
of&Adult&

Student&Behavior& Observa2on&
of&Student&

Arranges'materials'so'that'student’s'
pencil'and'resul=ng'wri=ng'are'
visually/tactually'available'to'the'
student'throughout'en=re'ac=vity,'
e.g.,'posi=ons'flip'chart'and'paper'on'
an'easel,'uses'thick,'dark'marker'to'
write'leVers,'Braille'flip'chart'and'
wri=ng'are'in'a'consistent'loca=on.''

Student'aVends'to'
materials.'Might'
briefly'stop'to'look'
or'listen'and/or'
reach'for'pencil,'
device'or'switch.'

Adult'models'wri=ng'with'student’s'
pencil'and'uses'think'outlouds,'i.e.,'
uses'color'coded'eye'gaze'frame,'
print/Braille'flip'chart,'Intellikeys,'or'
switches.''

Student'aVends'to'
adult,'AAC'device'
and/or'pencil.''

Adult'pauses'throughout'the'ac=vity'
and'gives'student'opportunity'to'
process'the'print'or'Braille'and'the'
pencil.''Talk'is'kept'to'a'minimum.''

Wait'=me'
observed:''

Student'shows'
interest'and'
aVen=on'to'the'
print/Braille.''

  Interest/attention to others’ modeling 
writing 

 Ability to select writing topic 
 Reaches out to “reread” Braille 
 Visually attends to “rereading” the print 
 Eager to share writing 
  Shows preferences of letters 
 Uses letters from name 
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  Pre-communicative NMNEWRWPAPDPDMCMCMLF 
◦  graphic elements can represent ideas 
◦  scribble, numbers, letter-like strings, letters… 
◦  only letters are used but no awareness of sound-symbol relationships 

  Semi-phonemic   U  R  MI  FND ? 
◦  attempt to represent sounds in words 
◦  only use 1 or 2 letters/sounds in a word 
◦  may integrate random strings of letters 

  Phonetic (letter-name spelling)  I  LIK  CAK 
◦  learning letter/sound correspondences 
◦  phonetic spellings often using letter names rather than sounds 

  Transitional   LITE  IS  ON   
◦  rule-based, though not always conventional 
◦  words look like real words. 

  Repeats Letters In Order.  The student repeats the letters  

 in the order that they are presented. The student doesn’t have  

 to include every single letter, but includes most of them.   

 Example: jjjjjllllllnnnxxxxxxkkkkkkkkaaaaaakkkllllmmm 

  Repeats Letters Out of Order.  The student continues to  

 repeat letters, but not always in the order that they are  

 presented. They may include single letters.     

 Example: jjjjiorttghhhhhemae   

• Letter Patterns.   The student selectively experiments with a  
pair or small group of letters to make repeated patterns.    
Example: hrhrhrhwwwlwlwlwlllqwllrttytytyty 

• Random Spaces.  The student begins to experiment with using 
spaces.     
Example: rr l l   l w www qw eeeeeeee   fhfhfhfhhf       w     w   

• Word Like Groupings.  Writing contains word-like groupings.   
Example: kjl;jk  ryry  ruui  jdjdjdjdj  ajlkj  ffff 

•  Good writing! 
•  Awesome work. 
•  You really paid attention. 
•  Great job! 
•  Excellent work. 
•  Your mom will be really proud of you. 

•  Good for confidence, but doesn’t teach them 
how to think and write 
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  I see some letters from your name.  Let’s find 
them. 

  Point to one of your letters.  Let’s see if it is in 
someone’s name. 

  You have a lot of “c”s in your writing.  Let’s find all  
  of them. 

  Let’s see if we can write some more words with 
some of your letters.   

  Sample items: 
◦  Learning to read is: easy, a little hard, really hard 

◦  How often would you like your teacher to read to the 
class?: every day, almost every day, not often 

◦  Do you like to write?  Yes, it’s OK, I’d rather do 
something else 

◦  Do you like to read by yourself?  Yes, it’s OK, no 

From Morrow, Literacy Development in the Early Years, 2001, p. 195 
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ack   ap  est  ing  ot 
ail   ash   ice  ink   uck   ain   
at     ick   ip   ug  ake   ate   
ide  it    ump    ale   aw  ight    
ock    unk   ame   ay   ill    oke    
ank    an  eat  in    op  ell   
ine   ore 

Can use these to decode 500 words! 

February 2007 Tip:  www.aacintervention.com 

 Choose 2 words each with a different 
word family 

 Make a list of 5 words that contain that 
word family 

 Write out cards 
 Use a pocket chart or velcro board 
  Sort words into columns 
 Give instructional feedback 

ONLY for initial 
learning – MUST 
fade so students 
can ‘read it in 
your head’ 
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a at an pan 

tan can  cat 
Before sorting, read each word, use it in a sentence.  

Give student a chance to say it in their head. 
a 

at an 

pan 

tan 
can  

cat 

Wordo:  Focus on Rimes 

Focus on Rimes: 
• My word rhymes with 
‘sad’ 

• My word ends like ‘hog’ 

• Remember:  use evaluative 
feedback! 
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Onset + Rime 

Tip:   
Pick onsets & rimes 
from topics / reading 
Ex:  story has words 
such as ‘thank’ and 
‘thing’ 

From:  Learning to Work, Musselwhite & Richardson 
www.attainmentcompany.com  

at an 

b d n s t 

p f r 

Access Guide (Significant Disabilities) Website 
http://sda.doe.louisiana.gov  

www.aacintervention.com  
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aac-balancedliteracy.wikispaces.com 

www.med.unc.edu/ahs/clds 

Spedapps2.wikispaces.com    


